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Independent Auditor’s Report 
 
To the readers of  
Titirangi Primary School’s 
Financial statements 
For the year ended 31 December 2020 

 
The Auditor-General is the auditor of Titirangi Primary School (the School).  The Auditor-General has appointed 
me, Kumar Aravinda, using the staff and resources of RSM Hayes Audit, to carry out the audit of the financial 
statements of the School on his behalf.   

Opinion 

We have audited the financial statements of the School on pages 2 to 19, that comprise the statement of 
financial position as at 31 December 2020, the statement of comprehensive revenue and expense, statement of 
changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes to the 
financial statements that include accounting policies and other explanatory information. 

In our opinion the financial statements of the School:  

▪ present fairly, in all material respects: 

- its financial position as at 31 December 2020; and 

- its financial performance and cash flows for the year then ended; and 

▪ comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime. 

Our audit was completed on 28 May 2021.  This is the date at which our opinion is expressed. 

The basis for our opinion is explained below.  In addition, we outline the responsibilities of the Board and our 
responsibilities relating to the financial statements, we comment on other information, and we explain our 
independence. 

Basis of opinion 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 
New Zealand Auditing and Assurance Standards Board.  Our responsibilities under those standards are further 
described in the Responsibilities of the auditor section of our report. 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 

 

  



 

Responsibilities of the Board for the financial statements  

The Board is responsible on behalf of the School for preparing financial statements that are fairly presented and 
that comply with generally accepted accounting practice in New Zealand.  The Board of Trustees is responsible 
for such internal control as it determines is necessary to enable it to prepare financial statements that are free 
from material misstatement, whether due to fraud or error.  

In preparing the financial statements, the Board is responsible on behalf of the School for assessing the 
School’s ability to continue as a going concern.  The Board is also responsible for disclosing, as applicable, 
matters related to going concern and using the going concern basis of accounting, unless there is an intention to 
close or merge the School, or there is no realistic alternative but to do so. 

The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise from 
section 87 of the Education Act 1989. 

Responsibilities of the auditor for the audit of the financial statements  

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free 
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our 
opinion.  

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 
exists.  Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or error.  
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to 
influence the decisions of readers taken on the basis of these financial statements. 

For the budget information reported in the financial statements, our procedures were limited to checking that the 
information agreed to the School’s approved budget. 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit.  Also: 

▪ We identify and assess the risks of material misstatement of the financial statements, whether due to 
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 
that is sufficient and appropriate to provide a basis for our opinion.  The risk of not detecting a material 
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

▪ We obtain an understanding of internal control relevant to the audit in order to design audit procedures 
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

▪ We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board. 

▪ We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 
conditions that may cast significant doubt on the School’s ability to continue as a going concern.  If we 
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to 
the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
opinion.  Our conclusions are based on the audit evidence obtained up to the date of our auditor’s 
report.  However, future events or conditions may cause the School to cease to continue as a going 
concern. 



 

▪ We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events in a 
manner that achieves fair presentation. 

▪ We assess the risk of material misstatement arising from the Novopay payroll system, which may still 
contain errors.  As a result, we carried out procedures to minimise the risk of material errors arising from 
the system that, in our judgement, would likely influence readers’ overall understanding of the financial 
statements. 

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit and 
significant audit findings, including any significant deficiencies in internal control that we identify during our audit.  

Our responsibilities arise from the Public Audit Act 2001. 

Other information 

The Board of Trustees is responsible for the other information.  The other information includes the statement of 
responsibility, board member list, analysis of variance, and kiwisport report, but does not include the financial 
statements, and our auditor’s report thereon. 

Our opinion on the financial statements does not cover the other information and we do not express any form of 
audit opinion or assurance conclusion thereon. 

In connection with our audit of the financial statements, our responsibility is to read the other information.  In 
doing so, we consider whether the other information is materially inconsistent with the financial statements or 
our knowledge obtained in the audit, or otherwise appears to be materially misstated.  If, based on our work, we 
conclude that there is a material misstatement of this other information, we are required to report that fact.  We 
have nothing to report in this regard. 

Independence 

We are independent of the School in accordance with the independence requirements of the Auditor-General’s 
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1: 
International Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and Assurance 
Standards Board.   

Other than the audit, we have no relationship with or interests in Titirangi Primary School. 

 

 

 

Kumar Aravinda 
RSM Hayes Audit 
On behalf of the Auditor-General 
Auckland, New Zealand 



 

 
 

 

Ministry of Education | Analysis of Variance Reporting 

School Name:  Titirangi Primary School School Number:  1537 

 
Strategic Aim We develop teaching and learning expertise to meet the diverse needs of learners, Ako 

Tahi, so that every member of our learning community is enthused, engaged and passionate 
about learning.  
 
Reflection on the data/next steps: 
Continue to build consistency and quality of literacy practice through further development of 
in-school literacy leaders. Monitor and review progressions across core subjects to inform 
ākonga, whānau and kaiako of progress. Introduce and trial new school wide Reading 
progression. Ongoing whole school, syndicate and teacher-led inquiry into the needs of every 
priority learner. Continue to explore and develop opportunities to build learning-focused 
partnerships with parents, family and whanau . Continued to grow Maths leaders, with the 
support of PLD facilitator, to enable them to mentor effective Maths practice across the school. 
 

Annual Aim:  ◻ Embed Maths problem solving as part of a balanced Maths programme to include accelerated 
learning and culturally responsive strategies 
◻ Monitor and review progressions across core subjects to inform ākonga, whānau and kaiako of 
progress. 
 

Target:  

 

By the end of 2020 80% of boys will be achieving At/Above in writing  
By the end of 2020 90% of Year 4 students will be At/Above their expected level in mathematics.  
By the end of 2020 94% of Year 5 students will be At/Above their expected level in reading  

Baseline Data:  

 

 

 

Overall, 84% of Year 1-6 learners at Titirangi School are achieving At/Above in Reading, 81% are 
At/Above in Writing and % 83 are At/Above in Mathematics. 
Achievement By Year Level - Proportion of students ‘at’ or ‘above’ expectation at the end of 2019 

 

Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Reading 81%  87%  93% 87%  96%  99% 

Writing 92%  84% 72% 80%  85% 84%  

Maths 88% 88%  86%  92% 91% 89% 

Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Reading: By the end of 
2020 94% of Year 5 
students will be At/Above 
their expected level in 
reading  
 
Observe literacy practice 
in classrooms - needs 
based and new staff 
inducted 

Reading: 88% of 
Year 5 students 
were  At/Above 
by the end of 
2020.  
 
 
 
 
 

Assessments for reading were 
changed for 2020 from 
e-AsTTle to Probe in Y5/6. The 
team felt that e-AsTTle was 
unreliable and overinflated so 
the Probe would provide an 
accurate picture of the 
student's reading age. We 
were not surprised to see the 
change in the data. The data 

A literacy curriculum team has 
been established lead by the 
Literacy Leader to include a 
teacher at every year level. The 
teams will monitor, trial and 
develop actions and 
interventions linked to the 
strategic plan. There will be a 
collaborative inquiry in each 
team.  
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Continue to build 
consistency and quality of 
literacy practice through 
support and development 
by our Literacy Leader 
 
Māori and Pacific 
achievement closely 
monitored. 
 
 

 
 
 
 
 
 
 
Māori and Pacific 
achievement data 
demonstrated 
+4% / +33% over 
national data 
respectively 

now reflects more closely what 
the actual achievement is. 
 
Covid 19 and the impact of 
lockdown has disrupted the 
teaching and learning. This has 
no doubt had an impact 
especially those children who 
are at risk. However, there 
were systems quickly put into 
place to support the distance 
learning of children including 
one on one support. Hence 
why the result of 88% should 
be celebrated despite not 
reaching the very ambitious 
target of 94%. 

Reading Progressions will be 
used consistently across the 
school to ensure there is a 
clear learning journey for 
teachers and students.  
 
Continue to track our priority 
learners to ensure support is 
targeted where it's needed.  
 
The learning support 
coordinator will continue to 
form relationships with 
learners, teachers and whanau 
to support and strengthen 
learning outcomes of priority 
learners. 

Writing: By the end of 
2020 80% of boys will be 
achieving At/Above in 
writing  
 
Literacy Leader engaged in 
a focused inquiry based on 
boys achievement in 
literacy and how this could 
be improved. 
 
Observe literacy practice 
in classrooms - needs 
based and new staff 
inducted. Student voice 
gathered.  
 
Regular team meetings to 
discuss actions and 
interventions to support 
priority learners. This was 
then discussed at Team 
Leader level.  
 
Year 1 teacher 
investigated the 
structured language 
approach to learn to read 
and write with a small 
group of boys with 
success.  
 

Writing: 75% of 
boys were 
At/Above  
 
 
Targeted 
observations and 
support were 
carried out 
especially for new 
teaching staff.  
 
 

We have attempted to address 
the disparity between boys 
and girls by the literacy leader 
providing mentoring for 
teachers which focused around 
moderation and the writing 
process.  
 
There is  a difference in the 
proportion of those judged to 
be 'above' standard  This 
gender gap of 8% (2019 16%) 
‘above’ is closing but continues 
to show a disparity. 
 
The Learning Support 
Coordinator has worked with 
groups of children, mainly 
boys, to support them with 
assistive technology using 
Google Read and Write 
particularly in Year 3-6. 
 
We have reviewed the 
assessment of writing using 
digital technologies so that this 
is also a valid media to assess 
learners especially those with 
dyslexia. 
 
The tracking of priority 
learners has been ongoing and 

A literacy curriculum team has 
been established lead by the 
Literacy Leader to include a 
teacher at every year level. The 
teams will monitor, trial and 
develop actions and 
interventions linked to the 
strategic plan. There will be a 
collaborative inquiry in each 
team.  
 
There are new teachers to the 
school in 2021 who will be 
supported through induction 
and by the Literacy Leader.  
 
There is professional learning 
planned for one teacher to 
participate in the Teacher 
Opportunity Programme with 
the Resource Teacher of 
Literacy. 
 

We will continue to use the 
writing process across the 
school with the Literacy Leader 
working alongside teachers 
who need support.  
 
Continue to  track priority 
learners and interventions put 
in place with a particular focus 
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Data analysed to identify 
target individuals and 
groups. 
  
Māori and Pacific 
achievement monitored. 

discussed at team and 
leadership levels. 
 
Covid 19 and the impact of 

lockdown has disrupted the 

teaching and learning. This has 

no doubt had an impact 

especially those children who 

are at risk. Whilst there were 

many writing opportunities in 

distance learning it is not the 

same as face to face explicit 

teaching and conferencing of 

writing.  

on Māori and Pacific learners; 
at team leader and SLT 
meetings. Focus of discussion 
will  review and reflect on 
effective practice twice a term. 
Allocate times in their team 
meetings to discuss PLs and 
interventions.  

Mathematics: By the end 
of 2020 90% of Year 4 
students will be At/Above 
their expected level in 
mathematics.  
 
Modeling and co-teaching 
alongside external 
facilitator and in-school 
maths leader 
 
Staff Meetings to support 
PL around problem-solving  
 
Targeted, contextualized 
planning support  
 
Teachers requiring 
support/observations 
identified and rostered to 
work with Maths 
Facilitator 
 
Review and trial of the 
maths progressions by 
in-school Maths Leader 
and more emphasis on 
Strand Maths 
 

Mathematics: 
87% of all Year 4 
students were At 
or Above 
Expectations. 
Although the 
target was not 
quite reached, 
achievement data 
saw a +1% 
increase on 
previous year 
data. 
 
 

The Year 4 learners, even 
though the target was not 
achieved,  it is still an excellent 
result with all things 
considered.  
 
The teaching of maths 
strategies by distance learning 
where materials and 
scaffolding are needed,  was 
more difficult to convey during 
lockdown. 
 
Mathematics shows slightly 
larger drops of 7-9% in other 
year groups which could be as 
a result of the increased focus 
on strand achievement 
alongside number impacting 
overall outcomes.  
 
The Maths Leader has 
mentored teachers across the 
school, especially a new staff 
members in Y3/4 who was new 
to problem solving maths.  
Whānau information evening 
was well attended by parents 
and children to support 
home-school partnerships and 
understanding of maths 
strategies/problem solving.  

A maths curriculum team has 
been established lead by the 
Maths Leader to include a 
teacher at every year level. The 
teams will monitor, trial and 
develop actions and 
interventions linked to the 
strategic plan. There will be a 
collaborative inquiry in each 
team.  
 
Continuing to build Maths 
Leadership with this team 
approach to further support 
teachers with their 
programmes and build 
leadership capacity. 
 
Modeling and co-teaching 
alongside external facilitator 
and in-school leader so 
teachers will refine their own 
practice and have 
differentiated support 
 
Maths information evening to 
be held for parents so that 
parents understand current 
teaching and learning 
approaches and so that home 
and school can work together 
in partnership. 

Planning for next year:  
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Areas of Consideration: 
● Lower achievement in Year 1 Reading and Writing - possibly due to COVID 19 starts mid-Lockdown and 

therefore the usual intense teacher instruction lacking face to face - also relates to those children who after 
only 7 weeks at school were just emerging with reading and writing skills. 

● Writing across year levels small drops of 2% or slight improvements with exception of Year 2 with 7% drop 
which could be related to emerging and at-risk writers who would not have had the focussed small group 
writing tuition needed. 

● Mathematics shows slightly larger drops of 7-9% which could be as a result of the increased focus on strand 
achievement alongside number impacting overall outcomes. Also teaching maths strategies by distance 
learning where materials and scaffolding are needed,  was more difficult to convey during the lockdown. 

● The Year 5/6 team have implemented a different system of reading assessments this year after an inquiry 
that took place in 2019. We believe this has led to a more accurate and realistic assessment of reading. 
Previously, one of the assessment tools tended to overinflate reading ages.  

● While girls and boys achieve similar overall percentages in Mathematics, there is still a notable higher 
percentage of boys achieving above expectation than the girls. 

 

Next Steps: 
● The class placement of our Year 1’s has been carefully considered. There have been conversations with 

parents to reassure that the transition into Year 2 will be supported.  There has been a group of children 
placed with one teacher so they are able to cater to their needs and to monitor their progress and we can 
add resource e.g. Teacher Aide if necessary 

● Continue to build consistency and quality of literacy and mathematics practice through further 
development with in-school  leaders 

● Next year rather than teacher-led inquiry we have developed 4 curriculum teams - literacy, numeracy, local 
curriculum and wellbeing with a representative for each year level. The teams will monitor, trial and 
develop actions and interventions linked to the strategic plan. This will be a collaborative inquiry in each 
team.  

● Continue to strengthen the networking of Learning Support Co-ordinators and SENCos across the schools 
within the Kāhui Ako 

● Continue to offer parent information evenings and learning-related updates in the newsletter to build 
partnerships with parents  & whānau  

● Release in-school leaders to work alongside teachers in literacy and mathematics including leading rigorous 
moderation 

● Outside facilitators with Mighty Programme and Digital Fluency to support teachers and learners through a 
coaching model 

 

  



School

KIWISPORT NOTE

Refer to the 2019 Annual report and the note included in the audited accounts.  This is 

a sample only.

Kiwisport is a Government funding initiative to support students’ participation in organised 

sport. In 2020, the school received total Kiwisport funding of $6383.63 (excluding GST). The 

funding was spent on KiwiSport Activators . The number of students participating in organised 

sport continues to be 100% of the school roll.

Titirangi School

Leading Edge Services (2017) Ltd
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